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THE TrACHERS' VISION OF THE FUTURE OF EDUCATION:
A CHALLENGE TO THE NATION

Dear Concerned Citizens:

We are your teachers and, like
you, we are concerned about the
future of our children, teachers,
schools, families and community.

Each day we struggle...



..with an educational system designed in the 19th century that is clearly
outdated and repressive. It no longer serves us, or the children we
teach. Increasingly we are asked to be substitute parents, social workers
and even police for children who are often victims of violence, drugs
and deteriorating families and communities. Even though there are a
few model schools that work and some heroic teachers who buck the
system, it is the failure of the whole system that concerns us.
Systemwide failure now threatens to undermine our society.

In order to have a free, productive and creative society, we must engi-
neer a fundamental transformation of our nation’s educational system.
To begin with, we must re-define who is learner and who is teacher, and
where learning takes place and why. And we must create a vision of what
teaching and learning can be.

Here is our vision—together with some of the concerns on which it is
based, the new definitions that we need in order to actualize the vision,
and the challenges that we face, as a profession and as a nation, to



make it happen. We have taken the first step. Now we need you to
join us.

With hope for the future,
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INTRODUCTION

ince publication of A Natfom af Risk in 1983, we have
heard evervone's educational agenda from the President
and governors to state legislators and corporate execu-
tives, During this time, the “rising tide of mediocrity™
has become a crisis. . . and one collective voice has been
missing or perhaps drowned out. That is the voice of
the classroom teacher.

In the fall of 1989, IMPACT Il began a yearlong project that
provided teachers with the opportunity to participate in a series of
workshops, designed by Futures-Invention Associates, and helped
them to identify their deepest concerns and to create a vision of the
future for teaching and leaming in this country, With grants from the
Metropolitan Life Foundation, the goal of this project, called “Invent-
ing the Future of Teaching,” was to bring the concerns, ideas and
vision of teachers to the public. Teachers have not heretofore been at
the center of educational reform; they do not own it. Therefore, it
cannot succeed at the classroom level—which we know, in the end,
is the only place that counts.

“Inventing the Future of Teaching™ culminated this past sum-
mer at an institute in Snowbird, Utah. IMPACT 1l brought together
50 outstanding teachers from across the country. Selected from hun-
dreds of applicants, these teachers came from urban, rural and sub-
urban elementary and secondary schools. They represented a diver-
sity of personalities, gencrations, backgrounds and cultures. They
were teachers of the year, mentor teachers, published authors, grant
recipients, and teachers with doctorates. They were new teachers,
veteran teachers with over 30 years of experience, and second-carcer
teachers,

The 50 weachers were all members of IMPACT ll—=The Teachers
Network, IMPACT 11 is a unique, nationwide, educational, non-profit
networking organizaton that recognicees and rewands innovative teach-
ers who exemplify professionalism, independence and creativity with-
in public school systems, IMPACT 1 provides weachers with grant
money for the dissemination of fresh and creative in-school programs
developed by teachers and then “networks™ the programs to other
interested teachers. An innovative force and a leader of “teacher
empowerment,” IMPACT 11 was the first organization in the country 1o
acknowledge teachers as professionals capable of designing and
implementing successful programs that reach and motivare children.

This document is the result of the work of those 50 weachers at
Snowhind. We hope it will serve 1o suppon all reachers in the design
and organization of their own schools, Although the weachers recog-
niboed that developing a vision was only the first step in creating
change, with more and moee schools organizing site-based manage-
ment teams and instituting shared decision making. teachers now
have a process for beginning 1o work towand realizing this vision,

Wi are grateful 1o the following organizations for serving as
advizgors 1o the project and for providing written responses that are
included in this document: Carnegie Foundation for the Advance-
ment of Teaching, Committee for Economic Development, Council
for Aid to Education, Education Commission of the Suates, American
Federation of Teachers and the National Educanon Association,
Also, many thanks to the Metropolitan Life Foundation for its sup-
port. The foundation’s faith in teachers and its respect for their work
have given us the opportunity to envision a more promising future.



THE TEACHERS® ViSiON OF THE FUTURE OF EDUCATION

CONCERNS

Increasing numbers of cootionally and physically dam-
aged children suffering from poverty, crime and drogs -,

Gooel help us when the crack babdes come (o school!

nowbird, Utab, Augrst 1990, We are 50 teachers from
around the country and we bave a weel away from
our schools to meet face to face and sbare our con-
cerns about teaching and learning. Our challenge iz to
envision & future for education that is creative and
worthy of us and our students. Is it possible for 50 very
different teachers with sirong opinions about education, from dif-
Serent regions around the country, to find common elements in
their bopes for the future? Surprisingly, a vision does emerge. .

Envision with us the future: It is now sometime in the future—
more than 20 but less than 100 vears from now. The “schools”™ we
soe are no longer the sokited schools of the 19%940s bur rather cam-
pus-style community learning centers with walls that protect but do
not confine. There are parks, sports centers, playing fields, a public
library, and medical and social suppon services.

This complex includes multimedia technology centers for
research, global collaboration, and interest exploration. There are
well-equipped laboratories for inguin-based research, language labs,
planning rooms, perfformance areas, animal habitats, student-run
supply stores, and gardens and greenhouses that provide produce
for the food plaza.

For CHILDREN...

The younger child thrives in a learning environment that is
sale, nurturing, and supportive of every variety of intelligence, leam-

“Aglvantaged” children ofien lacking curiosity, Kindness

COMmpuEasicen, and joy.

ing style and cultare. All children are gifted. We no longer focus
on a child's weaknesses or limitations, but our respect and
admiration for the individual results in our supporting his or
her unigque developmental progress.

Early learning experiences involve the*whole child.” Cur-
riculum is developed with an awareness of a child’s emotional,
physical, ereative, intelleciual and environmental necds, Students
and their teachers begin with a study of thelr immediate commu-
nity as they develop courses relevant 1o their lives and interests.

Not Just FOrR CHILDREN...

In our vision, leaming is no longer just for children and
teaching is no longer done only by teachers, These learmning
ceniers are for the whole community. Children, weenagers,
senlors and working adulis come together wo lesrn and teach,
The focus of education for our young people is to help them
learn the technigues of gathering information; acquire the skills
of reading, writing, communication and working cooperatively;
and discover the great joy of learning.

All dlassrooms are arranged for collaborative, cooperative
work. Desks and tables are clustered; computers, books and
maps are readily available. Adults explore new career options



CONCERNS

"-1.1\-1-|I-r'l.:lr.|||-l. i | learming, textbook-gdriven corriculoem,
and testing. re spliing i robe learning, not oreative thinking

Labeling and ieacking of

while they help weach the young. Older people share their wisdom as shame and withdrawal,
they continue 1o learn. Groups of all ages discuss ideas, problems
and community issues. The goal is o leam o be “lifelong” leamers
and eachers in a community that honors education.

children, creating isalation,

STUDENTS BECOME LIFELONG LEARNERS...

At higher levels of cognitive and emotional development, we
envision a student’s own intellectual project(s) as the primary focus
for generating meaningful work. Students are enabled 1o define,
develop and value their own abilities and alents, continually moving
toward increasingly sophisticated experiences and projeas that con-
firm, challenge and deepen those aptitudes, interests and insights.

Students initiate learning activitics, interacting with pecr
groups as well as with instructors and other professionals in collabo-
rative scitings. Community mentors play a vital role in supponing
student leaming activitics. Local artists, music critics, social workers,
college professors, writers, electricians, accountants, symphony cone
ductors, city planners, medical professionals, computer specialisis,
husiness people, senior citizen retinees, architects, engineers, home-
makers and other regional teachers help facilitte students’ learning,

With the help of these community mentors, siudenis carry on
significant investigative work, making decisions to solve problems
and answer meaningful questions that impact on themselves, their
peers and their communities. Most important, students integrate
learning experiences that cut across formerly discrete and often iso-
lated disciplines in a learmning center that is truly interdisciplinary




Dear Colleagues:

For several years, we at The Carnegie Foundation for the Advancement of Teaching hawve boon tracking
the views of teachers because of our concerm that their woices are rarely heard. Not surprising, many of
the concernma that IMPACT II teachers have are thoroughly documented in responses to our own Surveys.
IMPACT 11 teachers, for example, see emotionally and physically damaged children suffering from powverty,
crime, and drugs. And our data dramatically supports this observation. Indesd, eight out of ten teachers
we surveyed report dealing with abused or neglected childron, student apathy, disruptive behavior, and
absentesism at their schools.

IMPACT 11 teachers also are bothered by the lack of support, respect, and empowerment to do thelr
jobs. This same concern was vividly reported by one teacher who ©old us: “A lot of time is spent on prepa-
ration at home, on planning,; shopping for, and making materials. I don't think people realize that the job
does not stop when teachers leave the building.“

I was eapeclally impressed by the evidence that the probles teachers confront is not simply lack of
time, but the lack of resources, too. A startling 96 percent of those we surveyed report spending their
own money on supplies—averaging an estimated 5250 during the first half of the 1989-90 school year. In
reaponse to this disturbing reality, IMPACT II teachers view empowerment as absolutely crucial-—empower-
ment over Funds, curriculum; time;, and methods and means to teach.

The good news iz that the dedicated teachers who drafted this valuable report have come up with an
inspired vision, one that subscribes to. the idea that "learning is no longer just for children and teach-
ing i= no longer done only by teachers.” Schoocls of the future are to be learning centers for the whole
community, where chlldren, teenagers, seniors, and working adults come together to learn and teach. And;
in this vision, community mentors, local artists, music critics, soclial workers, college professors, and
senlor citizens and business pecple alsc will have a vital role to play.

Finally, IMPACT II teachers imsightfully warn agalnat providing a "narrow pationalism™ to tha sStu-
dents. We must emphasize, they say, that we are members of a “world community.” This warning reinforces a
concern we expressed in High Sshoal. In that report we sald: “If education cannot help students see beyond
themselves and better understand the interdependent nature of the world, each new generation will remain
ignorant and its capacity to live confidently and responsibly will be dangerously diminished.”

Cloarly, IMPACT II is one of the nation’s most wvital efforts on behalf of excellence in education,
and T salute the teachers in this enormously impressive organization who are contributimg so effectively
to the coming generation.

Warsy rogacds,

T
Ergest L. Bgyer
Prpsjdent
arnegie Foundation for tha Advancement of Teaching




Flexible scheduling and individual student programming allow
students o move among teachers and community sites and
resources (o complete lcaming projects. These projects spring from
complex decisions about how literacy-based and interpersonal skills
combine 1o create significant work in a number of modalities that
support all intellectual work. Critical literacy skills (reading, writing,
analytic thinking) are integral wo all student endeavors.

In addition 1o individual leaming projects, students elect from
seminars, required reading and writing workshops or “studios,” and
laboratories. They engage with a wide vanety of challenging texts from
all disciplines and also ereate their own texts, always in the service of
the students” own intellectual and emotional development and mean-

ingful purpose.

THE RoLE OF THE TEACHER IN THE FUTURE...

In our community leaming center, educators are teacher
administrators who serve as the choreographers, fQcilitators, and
encouragers of the learming process. Educators are the professional
teachers in the community—the specialists who have specifically
learned how people leam, how to motivate people, how to organiee
instruction, and how individuals grow and develop. They guide the
learners’ relationship with the larger community, Education schools
are no longer at colleges but are located within the public school set-
ting. This new alignment allows for collaboration and learing
among new teachers, experienced educators, and the school-based,
research-oriented professors,

CONCERNS

Inditference to our ecucational system., and Inck ol
fimancial and political suppeort

Neachers withoot support. respect ancd emposyerment fo oo
thisir jobs




Dear Teachers:

1 read your report, The Teachars' Vislon of the Future of Education: A Challange to the Nation, with
a great deal of interest and excicement.

In tha aight years since the release of A Nation at Risk, dorzens of education reform reports hawve
bean released, but wvery feow have besn bullt around a teacher's point of wiew. Teachers—50 of you coming
from a broad array of backgrounds—searched your experlences for common concerns about teaching and ln s0
dolng produced a unique vision for Amecican education.

This report—because you searched your own experiences to the depths—represents a much broader
group of teachers than you can imagine. The careful search for words and ideas clarifying your concerna
and daily struggles mist be heard not only by state and federal policy makers but also by the publie.

In my travels and talks with teachers, T often hear your words cepeated by other teachers. They are
concerned that too often they are being asked to serve as substitute parents, social workers and police
officers.

The wision you have articulated is a such broader view of teaching and learning than soclety has
been willing to suppert in the past. Ironically, scclety ltself, through its dally actions, iz asking for
schools to serve this new vision., The public and those who represent them do not yet reallze this teuth.
This report can serve 85 8 useful mirror for socliety. Your dreams, your concerns, your recommendations

must be constantly polished and placed in fromt of society. Only then will each of us see that we are all
working for a common vision for American education,

Your words—Learning iz che heart and soul of hwman exiatence and the health of the human community
—say it so well! Good luck—I wish you well in this endeavor.

Sinceraly,

.-"; i
e ..éﬂé
Chris Pipho

Director, State Relatlions
The Educatlon Commlasion of the States




Teachers design and implement large-group instruction. They
also spend a considerable part of any day advising students” leaming
projects, conferencing with individual students and small groups,
and collaborating with other professionals in supporn of student
completion of a meaningful leaming goal, mutually agreed upon.
Also, in the context of the school day, teachers foster their own
professional and intellectual development in a varicty of learning—
and nerworking —activities.

BEyoxD TESTING...

Assessment of student work is carried out by the community of
learners, based on the student's mastery of specific skills necessary
tor taking one’s place in the world. Both student and teacher evaluate
the work the student has generated. The peer group plays a key role
as well in offering feedback 1o other students whose work they have
sharcd and critiqued in its various stages. Since studenis are primari-
ly engaged in open-ended inguiries rather than closed syswems, and
are producing now knowledge and insights, evaluation is the spring-
board for motivating smedents o a greater level of shared expectation.

In our future, dropping out does not exist since the concept of
leamners has been expanded. Going from school to the work foroe is
merely a change of focus for learmning. Formal schooling can and
does take place within the community. Students are not the assem-
bly-line products of the 19th and 20th century but the inspired and
inspiring seekers of meaningful work and worth of the 215t century.
Learmers are the oreators and insurers of 4 future for us all.

CONCERNS

Fragmentation and short attention spans resulting from
overeposire o elevisoon and SO-rainote school periods,

wrts undderfunded: considered =MolfT™ and oo essential o
leariiing.

WHAT TH1S VisioN Means FOR TEACHERS...

The challenge 1o educators is o shilt responsibility from
teacher o student, from passive learner to active agent of and col-
laborator in his o her own intellectual development. We envision a
model in which teachers let go of the primacy and authority of the
body of knowledge they were formerly trained 1o transmit in tradi-
tional disciplines, The paradigm is the decemtered classroom where
teachers and learners have authority over learning, privileging the
student voice and empowering the individual learner,

THE FUTURE OF THE FAMILY AND EDUCATION...

If our vision of the future of education is 1o work, the Eimily
must be remurned o its age-old place as the central institution of
individual significance. At the same time we know that the concept
of “family” must also encompass all the people who support and
nurmure an individual, The family is 2 unit of support. For 2 child this
might be a mother, a Gather, and a retiree at a local senior center. For
another child, this might be foster parents and a college student. For
an immigrant, this might be the community member who welcomes
and enculturates him or her. Children find that adults are caring,
supportive, nurturing, sife people. Adults have similar connections
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To the Teachers of IMPACT IT:

It is inapiring to read the collective vision for the furwee of education of a group of teachers wha
arc among the nation’s most innovative and dedicated educators. Restructuring the nation’s educational
institutions cannot be imposed from above. The most critical improvements must take place st the point of
learning—in the school, in the classroom, and in the interaction between teacher and student .

tver five years ago, in Lfts policy report Investing in Our Childran, the Committee for Econosic
Development declared that improving the nation’s schools required "nothing less than a revolution in the
role of the teacher and the management of the schools.” Among its strategies for achieving this revelution
CED called for enhancing and strengthening the professional roles of teachers by maximizing their abili-
ties and opportunities to exercise judgement and make decisions, upgrading their working environment, sup-
porting more competlitive salaries, implementing higher standards and poor reviow, and dewveloping better
measures of accountabilivy.

Although many of these strategies are beginning to be implemented in individual schools and school
districts around the countey, few initiatives vake the comprehensive and coordinated approach that will be
neceasary for bringing about real improvement in education and ensuring that every child has the opportu-
nity to become an informed, productive, and responsible citizen. Seeing this effort through will not be
easy. It will require a broad-bagsed coalition of educators, business leaders; public officials; parents;
and other stakeholders in the community who have the vision, dedication, and willingness to see the job
through. Teachers must play a pivotal role in soch an offort, and che IMPACT Il project can bé an impor-
tant step in that direction.

Cardially,

Ce

Sol Hurwitz
President
Comnittee for Econcmlc Development




that prevent a sense of hopelessness or isolation. No person is isolat-
ed, homeless, hungry, or abused. Every individual in the community
belongs to a family. These relationships go beyond blood ties and
legal boundaries. Members of a child's “family” are vital o his or her
learning.

In the future, violence is not used as a vehicle for securing
miaterial items or solving problems; drugs are not sought to numb
the pain of living or of memaory; people do not reproduce 1o fll
voids. Abuse—physical, emotional and social—is replaced by an
accepting, loving and nurturing environment.

THE ROLE OF BUSINESS AND THE LARGER COMMUNITY IN
EDUCATION IN THE FUTURE...

In our vision, businesses (commerce, industry, and agencies),
including all economic resources and foundations of a specific com-
mumnity, are integrally entwined with the learing centers of that
community. All employees take time 10 work with people in the com-
munity. Businesses are tightly woven into the fabric of learning. They
offer classes in financial and career planning, accept student interns
and apprentices, lead studenms on “great adventures,” endow class-
room labs, volunteer teachers, pay for “chairs™ for educators, allow
time for parent-employees to work with their children in school and
conference with teachers, and provide day care for the children in
their community.

Technology has inereased global learning and teaching, helped
foster independence in leaming, and provided learners with simulat-
ed “real world” experiences. It is used by learners to effect communi-

CONCERNS

Hreakdown of the Tamily anad lack of day care and ot e
Family support sysicms
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Dear Teachers:

The world has long known the power of vision to move mountaing and turn tides. Great teachers like
Hahatma Gandhi and Martin Luther King, Jr. had visions of & world changed significantly from what they
knew. Their visions have guided men and women to challenge things as they were, in order to create a bet-
ter future for othera. The ability to see a future difforent from the present has characterized great
laadars.

But vision is not the domain only of the charismatic few. It belongs to all who would make the
world, or their amall part of it, better than the way they f[ind it. It belongs particularly to those who
in some way shape the [uture, €.9., it belongs to teachers.

Through your participation in the teacher institute you have picked up that mantle of leadership. In
thiz publication your volices are heard in the articulation of a vision of the future of education. The
depth and breadth of your concerns are a reflection of the realities we face; your vizsion for the future
pushes past these boundaries.

Visions provide direction and guidance for leaders. They are the touchstones for change. Your
expression of a future of education will undoubtedly draw a response and command the attention of others,
who may in turn agree or disagree with you. It is in the nature of public education that all voices must
be heard. Beyond this, there is an even more far-reaching influence you may have; and that is in inspiring
other teachers to give voice to their visions and thereby empower themselves.

Sincerely,

L e E—

Albert Shanker
Fresident
American Federation of Teachers




CONCERNS
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Toung people not inmtegrated in our society—marpindlized
and Freguently ignored,

cation and access information, through readily available computer
nerworks, in order to make informed, valid learning choices.

In other areas of the community we find museums, theater
RIOUPS, art centers, music groups, recreational and spocts centers,
libraries, wown councils, animal shelters, recyeling centers, fire and
emergency facilitics, waste treatment plants, and retirement centers,
These organizations serve as learning labs and interact with the
learning centers, Members of the community act as contriburors wo,
as well as consumers of, these services and support groups.

Central 1o our vision of the future is our beliefl that learning is
the heart and soul of both human existence and the bealth of the
human community. Learning is lifelong and occurs in every aspect of
an individual’s life; it is the conduit for selfsufficiency; it creates

responsible, secure, creative, and involved individuals. Learning cele-

brates individual uniqueness and strengthens the gold threads of
cultural diversity. Learned people ke pride in their products; they
are empowered; they are protectors and caretakers of the Earth;
their spirits nourish and are nourished by the arts; their minds are
kept alive and vital through creative, analytical and eritical thinking,
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A CHALLENGE TO THE NATION

he vision we have of the future of education is

based on the assumption that, in the 21st century,

ours must become a nation of creative thinkers,

designers and innovators, We will work in a global

economy requiring new skills in ever more complex

systems and technologics, with diminishing
resources. No longer will we have just one job, one career; we will
all have to become lifelong learners and teachers. That will mean
creating new priorities and new goals and welcoming experniments
and change. It will also mean accepting some fundamental new chal-
lenges for teachers, leamers and our whole society.

First we challenge the role of the teacher—

Who becomes a teacher? People who like children and have
the passion and the drive to inspire leamers. They are ready 1o deal
with individual differences and learning styles. They understand and
appreciate all learners in our nation’s diverse cultures.

Who teaches teachers? Professional teachers should be teach-
ing education courses at the university level. Professors of education
need to spend time in public school dassrooms working with the best
classroom teachers 1o prepare rigorous yet realistic courses of study.

Who measures our performance? Teachers must develop
new ways of assessing their own performance, (e.g., peer evaluation)
as well as that of their students, so the public will know that its
investment is paying off. The assessment should be readily available
in order o compare schools, districis and states.,
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We must also challenge ourselves as a profession—

The shift of power away from administrators and other levels
of the bureaucracy means more responsibility—and more meet-
ings—t0 decide new curricula, expendinures, and hiring and firing
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policies. It may also include the end of long summer vacations, a re-
definition of the role of eacher unions and a re-cxmination of
tenure. Teachers will need to become risk takers and change agents.
They will need to continue their professional growth and . . _ to con-
tinue learning.

MNext we challenge the role of the learner—

Our nations children must be challenged 1o learmn more than
they have in the past and to take responsibility for their own learn-
ing. We need to set up alternative ways of measuning student suc-
cess, Teachers need o push for higher standards, raising
them each year.

And, finally, we offer these challenges to the comumuniry=—

First and foremost, the public must understand and face the
issues, Americans need o answer the gquestion: Do we want an edu-
cated citizenry?

If the public decides the answer is yes, then the rransformation
of our nation’s education is not simply about piecemeal reform such
as choice or vouchers, It calls for quality education for all learners. It
means providing the financial and political support thar will guaran-
tee equal opporunity for all our school districts regardless of size,
ethnicity, and wealth. This translates into a willingness 1o pay higher
taxes and reorder current spending priorities.

On the local level, we urge that all members of the public—
whether or not they are parents of public school children—become
active participants in schools; that they sponsor programs for learners;
support teachers in their professional growth, volunteer when and
whiere needed, visit schools, and talk o children, Parcnis: Grd oue

what your child is leaming; play a role in your child's education; join
your school's parent association; enjoy each other.

We are your teachers, and we are coming out of our dassrooms to
work for change and offer vision and leadership. Here are our next steps:




Dear Colleagues:

I admire your professionalism and creativity. Above all, I share your wision. And I'we seen Lt at
work in Cougar Valley, an elementary school in Washington State’s Central Kitsap School District, Central
Kitsap is restructuring all its schools according to a strategic plan developed by teachers and adopted by
the school district,

The elementary school in this district is well on its way to becoming a school of the future. There
are no grades—the teachers work with the same group of students for three years. Walls are moveable—the
teaching and learning space is flexible. There are no rows of deska—students work in groups. Each classi=
room has at least six computers networked into an Integrated learnimg system. Every teacher has a work
station gn his or her desk. Every teacher has a telephone. There's a 32-computer integrated learning lab
and a lé-computer mini-lab. In this school, students are active learners. Teachers are managers of
instruction. Technolegy is used to make the vision work.

In school districts scattered across America, our colleagues are working with their communities to
implement their vision of teaching and learning for the 213t century.

But as you and I well know; the cbstacles ape great. There's an enormous amcunt of work to be done.
We need to restructure scheols designed on the 15th century factory model. We need to take better care of
all America's children from their earlisst ypearcs.

Our country must invest time, effort, and resources to furn what we know about learning and teaching
into reality. The MEA pledges to continue to join its two million woices with yours in insisting that our
natlional leaders make America’s children a top priority. In secognition of your work and your wvision, I cemain,

Your colleague,

kf:ziiifafj o

Keith Geiger
Prasident
Mational Education Association




To change teaching. We will offer our vision to our principals,
colleagues, superintendents, unions, professional associations, par-
ent-teacher associations and school boards. We will elect weachers wo
school boards and, where they are prohibited o serve, work 1o

change local Laws. We will introduce new eachers and student weach-
ers 10 our vision at universities and colleges and ar staff development
conferences. We will begin to create our vision through our partici-
pation on site-based management cams,

To change learning. We will share envisioning technigues
with our srudenis in order to help them shape their lumwre, We will
Izt them knovw that it is their right and responsibility 1o doemind that
their needs are met and that they share in the accountability for their
schools, We will ridse our expectations for student achievement, We
will use the world as our classroom by connecting with other
schools and creating international exchanges.

To change the commumniry, We will present this vision 1o
chambers of commerce and civic associations. We will write about it
for publication, and we will seek interviews with local reporters. We
will bring mare perents into our chissrooms and get them imvolved
in their children’s education. We will work 1o change attitudes of
elected officials wward the schools, and we will lobby governors and
stare legislaors for more funds for education.

Join with us!
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Dear Teachers:

Az achool refors afforts mature, several visions of the renewal for teaching and learning becoms
pessible,. In The Teachars® Vision of the Foture of Education, you have described an exciting comsunity
where children interact with ideas and information, as well as with teachers and other adults, in open=-
ended, investigative dialogues.

Your report provides us with a provocative example of “futures history,”™ a technique often used to
define a desired future and specify in detail how to got there. “Futures history™ frces participants of
prafent constraints and allows the collective Imagination to design an ideal future. But the purpose of
the sxercise is not simply to be imaginative and poetic about the future; it is also bto be concrote about
how Lo got Lthere., The trick is to work backeard from a distant but woll=defined vision to the present,
stopping off at watersheds that ace macked by points of progress, hence polnts [or strateglc action.

How are we doing on the vision side? Asked to define a future toward which teachers are enthusiastic
to work, you envision a community of adults and children working together as learners and teachers and
growing as thoughtful, caring, and creative workers. Most importantly, you have provided us with a clear
definition of active learning as a probles-driven curriculum in which students pursue open-cnded issues
and along the way make use of every available resource in their comeunibty. As described, the learning oen-
ters of the fubture seem most appropriate for teaching aspects of almoat every subject arca, but not for
all aspects of those courses; and we caution against advocating student-designed learning projects to the
exclusion of other typesz of learning and teaching. Even so, thera's net mich to disagreé withy iL's cer-
tainly a4 vision worth pursuing.

But the next guestion is, How are we doing on the implemantation side? Hot as well, wo're afraid.
The purpose of a "futures history" exercise is to get samething more done, to develop speciflic strategies
that will bring about the necessary changes. Though it scunds dull and perhaps even defeating, we must
work back from the future to the big watersheds that mark progress toward school reform. That's a harder
exercise, one not aven begun in the report we've pead. Thus the challenge ahead is to take your wvision for
the future of American education and engage our collective imagination in the pursuit of its implementation.

(LacI R o

Arnold R. Shore
Fresident
Councll for Ald to Educaclion






