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Program Outline

The focus of this program is to facilitate 4™ grade student’ s strategy acquisition to
become independent readers, writers, listeners and researchers. Using balanced literacy
methodology and integrating technology, students will, over a period of ten weeks,
explore the Eastern Woodland Indian cultures and display their results for parents, peers
teachers and administrators as a ‘ museum in the classroom.’

This program will be carried out in the regular 4™ grade classroom where selected
readings and writings will be part of the literacy block. Children will work in
heterogeneous groups at tables of four or five. Library books and internet articles will be
stored in a basket on each table for independent research using modeled paraphrasing
strategies. At the same time, one group will research on the computers in the room using
model ed search techniques.

Rationale

The 4™ grade curriculum in New York City (and the 5" grade social studies test) requires
that students learn about the history and culture of Native Americans New Y ork State.
Textbooks aone are not sufficient resources for this task and do not offer avariety of
resources and points of view that students should be aware of in their gathering of
historical facts. In fact, being able to fit social studiesinto the curriculumisaso a
concern for many teachers when their schools require them to maintain a literacy block of
ninety minutes each morning. In this regard, Museum in the Classroom allows for
literacy activities in the content area and therefore fulfills many of the non fiction
reading, writing and applied learning standards.

In addition a research study guide has been designed so asto allow children to practice
going to URL’s and finding information at home or at the public library. This alows for
parents to assist students with the types of skills being learned in class.

Materials

Selection of materialsis particularly important for the balanced literacy environment.
Articles for guided reading are carefully selected so as to facilitate the specific reading
needs of various groups. Read aouds will focus on the genre of historical fiction and
selected shared readings will be printed onto transparencies to allow for whole class
lessons and discussion.

Research Strategies

The children will research for information specific to the Eastern Woodland Indians. In
doing this they will be eliminating information about other Native American cultures and
therefore realize the overall diversity in Native American cultures.  Children will only
print out reading material that they can use independently. Students will research and
problem solve to make a canoe from rolled up newspapers as an applied learning project.
Sites such as Y ahooligans, Google.com and Kidsclick.org will be used to locate
information.

Trips

Students will visit the Museum of the Native American in Bowling Green, New Y ork to
see how and why artifacts are displayed. They will complete an activity sheet as they
walk around the museum. They will research how the artifacts were originally made and
they will reproduce their own artifact relating to some aspect of Eastern Woodland
Culture. Their work will be displayed in their own museum in the classroom.




Assessing Prior Knowledge Using a KWL Chart
Lesson Focus: Assessing prior knowledge about Native Americans using a KWL Chart

Before the lesson explain what a KWL Chart is. In today’s lesson students will be completing
the K and W section.

Materials. Each student should use alooseleaf page if teacher intends to collect work or
aternatively students can use their social studies notebooks.

Motivation: Tell studentsto close their eyes and imagine a Native American or Indian (use both
words o that students can include old memories of cowboy movies and nursery rhymes).

Procedure:

Tell students to draw aline halfway on their page. The top will be adrawing of their image and
the bottom will be any facts that they know.

Allow students to write any information at thistime. The intent is to assess what they have
learned at the end of the 8-10 week period.

Have students turn to a new page and write a list of questions they would like to know about
Native Americans.

Tell them that thisis the W section of the KWL Chart.

Tell students that in this lesson the L section will take the 8-10 weeks of the unit to complete.
(There will be times when they will be asked to complete a KWL Chart on one page based on a
small article. In that case they will complete the K and W before reading and the L after
reading.)

Evaluation:

Walk around the room and check to see if students have followed instructions, written some facts
and drawn a picture. If there are some students who have not written anything, ask them for their
reasons. Record observations regarding individual students apprehension or willingness to write
this assignment in a specified time.



Discussing Ster eotypes Using a Political Cartoon

Lesson Focus: Students will explore the concept of stereotyping and specifically in regard to
American Indians. Students will begin to have a broad understanding of the diversity of native
cultures.

Vocabulary: stereotype, Iroguois, Algonquian

Materias:
- aU.S mapillustrating the different tribes and their locations
- apolitica cartoon about Native Americans

Motivation: Show the children the picture of the political cartoon stereotyping Native
Americans. The discussion will depend on children’ s experiences either as victims of racial
stereotypes or as being ignorant about racial comments or accusations. Introduce the word
stereotype during this conversation.

Shared Reading Activity:

All children will be focused on the US map showing all of the different tribes.

Elicit information from children about differences in environments and possible living conditions
for each tribe. Ask students questions such as “why can't we say that all American Indians live
in teepees?’ Introduce the vocabulary words Iroquois and Algonquian and ask students to ook
at the map and think about why it might be important for us to learn about these particular
groups.

Partner Activity:

Students should work in partners for about ten minutes to discuss what kinds of stereotypes may
have been used about Native American Cultures. Share some of the comments with the whole
class.

Evaluation
Independent Writing Activity: Provide awriting prompt for students to respond to this cartoon
such as- “I think this cartoon is stereotypical because....



Introducing Y ahooligans.com

L esson Focus — Facilitating fourth grade students research skills to locate search engines,
categories and their own research topics on the internet.

Whole class lesson (especially for classrooms with only two computers — classrooms with
access to a computer lab could facilitate this learning directly on computer screens)

New vocabulary
Categories, broad, broader, broadest, narrow, search engine, keyword, internet address.

Materials

Overhead projector, write-on transparencies, chart paper, magazines with internet address's,
access to at least two internet-ready computers

Transparency of Y ahooligans homepage.

M otivation/M odeling

During this part of the lesson the children will learn about broad and narrow categories.

The topic of this discussion will be something that is popular with children such as ‘ Basketball’
Teacher will ask children about their favorite basketball player and ask some guestions about the
person.

When there are some questions that children cannot answer, the teacher will ask where you
might go to find information about that person.

The teacher will draw a small circle with the character’ s name on the transparency.

The teacher will elicit the next ‘broader’ category that might lead children to information about
their character.

The teacher will draw a bigger circle around the smaller circle and write the word basketball
player (which is what the personsjob is).

The teacher will then ask students what an even broader category might be and dlicit the
response ‘sports' and continue to draw athird but larger circle labeled ‘ sports.” The teacher will
then explain that this is the broadest category.

Procedur e/Scaffolding

The teacher will introduce the terms search engine, keyword, and http. The teacher will prompt
for responses to questions such as “What |etters or words do you see in many internet
addresses?’ It will be established that http:// is always first and that some address's end in .com
and some in .org (others may come up aso).

Children will then have magazines on their tables where they will search for different internet
address's and the teacher will list some examples on chart paper. The teacher will explain that
sometimes a researcher knows an exact address to go to and she will draw on the transparency
the location where you would put an exact http:// address.

The teacher will explain that other times the exact location is unknown and it is necessary to
think about a search engine like Y ahooligans. The search box will be introduced and the idea of
acategories. The teacher will then place the transparency from the homepage of Y ahooligans on
the overhead projector and relate these as being the broadest categories. A discussion will take




place in order to guide students about what might be found within those categories and
subsequently where they might find their topic of interest.

Students will be reminded about the ‘name of the basketball player’ as being the keyword to use
within the narrowest category found.

| ndependent Practice
Children will work in groups of four to two computers to practice these skills using the following
steps-
1. Typein Yahooligans.com in the appropriate place and using the appropriate format.
2. Which broadest category would you go to in order to find information about J.K.
Rowling (author of Harry Potter)?
3. Click on that category. Now what category will you go to in order to get closer to your
topic?
4. Click on that category. How many sources did you find?




Paraphrasing Cards

Focus: Students will learn how to write ‘ paraphrasing cards’ in order to comprehend and restate
information found in the library books and internet articles collected.

Materias:

- Library books, magazines, internet articles etc. relating to the study

- 1 copy of the same article for each child (any short article that includes the source will work)
- 4x6index cards

- chakboard or chart paper to model strategy

- 1 short article (transparency) for the teacher to model the strategy

Procedure

1. Place the transparency so that everyone can clearly read it.

2. Téell students that you are going to select just one fact from this article for one index card.

3. Téell students that they cannot write their fact in the author’s words. Their fact must contain
the correct information but has to be in their own words. Give the children an example of a
fact versus an opinion and mention how it is important that facts do not become opinions
when they are being restated. (Y ou might want to talk about how colleges deal with
plagiarism — children find that fact interesting).

4. Draw the front and back of an index card on the board or on chart paper and describe what
information should go on each.

Fact Category
Source
Front of index card (lined) Back of index card (unlined)
An Iroquois village could have as many Homes

as 30 longhouses

People of the Longhouse — Ridington, Jillian
and Robin

5. Distribute the article and index cards to children. Instruct them to read the article and choose
one fact to paraphrase.

6. Students should complete the paraphrasing card independently.

7. Collect cards and assess children’s understanding of the process and their ability to
paraphrase.



8. Ask each table to come up with a definition for the word paraphrase and write it on an index
card.

9. Have each table read their definition. Assess children’s understanding of the concept. Now
have children ook up the dictionary definition and you write it on the board.

Children should now be ready to conduct their own independent research each morning using
this method of one fact per index card. During this time the teacher can work with groups for
guided reading using the leveled books and articles that he/she has selected for this unit.

Each child should have a research folder and arubber band as she/he will gather many index
cards over afew weeks. | have found that after the first week or so when children begin to
accumulate facts they get even more enthusiastic. To keep children motivated | ask one table
each day to take questions from the class. For example, the table who are working on
houses/homes would be asked questions such as “how many people lived in one longhouse?’
The children are proud to be able to answer the questions and if there are questions that they
cannot answer they write them down for further research. | notice as time goes on the questions
get more sophisticated.

Standards

Elc Reading: The student reads and comprehends informational materials to develop
understanding and expertise and produces written or oral work that:

- restates or summarizes information

- relates new information to prior knowledge and experience

- makes connections to related topics or information

Eda Conventions. Demonstrate a basic understanding of the rules of the English language

E2c Writing: Produce areport.

A.O'Dowd



Researching the Deciduous Forest

Focus: Students will begin to become familiar with the environment of the Eastern Woodland

Indians by:-

- identifying the four most common tree leaves in a deciduous forest

- naming the animals and plants

Thislesson would benefit from a trip to Prospect Park to identify trees, plants, animals

Vocabulary

Environment deciduousforest flora (plants) fauna (animals)

Materials

- magazine photos of animals from the chart (National Geographic, Smithsonian, Nature
Magazines, Natural History etc)

- charts of animals and plants

- charts of the four most common tree leaves in a deciduous forest

- four different types of leaves (have children find them)

- accessto internet ready computers

Procedure

1. Introduce students to the Northeast deciduous forest by showing them photographs taken

from magazines of the environment during different seasons.

Introduce the four main types of trees with the leaf chart.

Discuss the types of plants and animals that live in the Northeast

Discuss background information with students and the vocabulary words.

Tell students that as Sir Walter Raleigh’s ship came to Virginia, one colonist said “We smelt

S0 sweet and so strong a smell, as if we had been in the midst of some delicate garden.”

GagrLON

Choose One Activity

1.Give students magazines and have them select photographs of the regions trees, animals, rivers
and lakes. Have children make a collage. Choose a few students to describe their photos for the
class.

2.Students make leaf prints and label them.

3.Students make a leaf collage.

4.Students make a diorama of the deciduous forest.

5.Students write a Haiku about the deciduous forest.

6.Students search the internet for pictures of the four main types of trees from the tree chart.
http://ths.sps.|ane.edu/biomes/deci duous3/deci duous3.html




Making Inferences from Poetry

Focus: Students will make inferences about some of the habits and philosophies of the Eastern
Woodland Indians using the poem The Woodland Indians

Vocabulary:
turquoise

pony beads
herds of buffalo
prairie

seed beads
indigo blue

Materials:;

trangparency of poem The Woodland Indians
transparency of comprehension questions relating to the poem
drawing paper and crayons or markers for each student

Shared Reading

1
2.
3.

Place transparency so that everyone can observe the poem and illustration.

Read the poem as a choral reading. Discuss the rhyme and rhythm of the poem

Ask the children to imagine who the author might be. Have volunteers describe the author.
(girl, boy, museum worker, Native American, a person who is interested in the history of
Native Americans, a person interested in photography) This discussion will also act to
broaden student’ s understanding of an author’s point of view and an author’s purpose.
Turn the transparency off for a while and have the children draw the doll to the best of their
ability.

(this will encourage group discussion about the colors and the names of the beads)

Have tables share their pictures and descriptions. Turn back on the transparency and have
students

figure out which areas they omitted.

Follow- up
Place the comprehension questions on the projector. Have children write in partners or

individually to answer the questions.

Standards
E5a Literature: Respond to poetry



Writing a Table of Contents for a Class Big Book

Focus: -Writing a Table of Contents for informational/expository text

-Providing opportunities to discover connections between reading and writing
Objective: Children will look at a Table of Contents for expository text during a Shared Reading
Activity and in a Shared Writing Activity both teacher and children will create a
Table of Contents for a Class Big Book based on the Iroquois categories that they have aready
set up.

Materias: Big Book by
Chart Paper and Markers.

Motivation: In an effort to provide children with an *audience’ for reading their writing, show
the children last years Class Big Book and talk about how other fourth grade students love to
look through it and teachers like to show their classes how a research project turned out.
Shared Reading

1. Review the question “what are the characteristics of an informational or expository text?’
(the vocabulary will depend on what children are already familiar with)

2. Introduce the big book and show the cover. Elicit predictions from children about why they
think the book might be an informational text.

3. Open the book to the Table of Contents and discuss with children about their prior
experiences. “Why do we need this page?’ “Isthere a Table of Contentsin every book?’
“Why/Why not?’ “If | wrote a book about dinosaurs, what kinds of headings might | write
for the Table of Contents?’

4. Go through the listings and elicit from children what they expect to find in each section and
in each case confirm or adjust predictions by looking at the appropriate page.

Shared Writing

5. Tdll children “we are going to make our own class big book about the
Eastern Woodland Indians and today we will begin with the Table of Contents. Does
anyone have an idea about how we will start?’

6. Take comments from children one at atime and use the agree/disagree method to decide
about how you should begin writing. Children will be familiar with reading Iroquois books
and with working in categories so they should easily come with
the sections for the big book. During the discussions teacher will informally assess
individual children’s knowledge about classification and expository text.

7. Write out each section as you are eliciting information from children. As with the
Shared Reading Activity ask children what information they would include in such sections
as Transportation, Myths, Food, Clothing, Ceremonies, €etc.

Follow-Up

Because children are already using paraphrasing cards to collect information on one category
they will write individual reports on that category. For their report they will need a Table of
Contents page and so they will need to divide their index cards into appropriate sub-categories.
For example, the children who are working on ceremonies might divide their cards into

10



Snowshoe Ceremony, The Maple Dance, The Iroguois New Y ear Celebration, and The Planting
Festival. These will be used to make their own Table of Contents page.

Standards

This lesson represents one process in a two month unit focusing on the Eastern Woodland
Indians. The ideas gathered through reading and research are recast in the form of a balanced
literacy activity that incorporates the ideas in a new context.

Elc— Read and comprehend informational materials
E2a— Writing: Produce areport.
Eda— Conventions. Demonstrate a basic understanding of the rules of the English Language

A.O'Dowd

1



Writing a Bibliography Page

Lesson Focus. Students will write a bibliography of al the sources of information they used
during this project.

Procedure:

Explain to students that when you do research, you are using many sources of information —
books, magazines, videos, web pages etc.. The information you use has been gathered by a
writer or several writers and in order to give them credit for their hard work you have to list their
names and their articles, books or web pages. It lets the reader of your research paper know
where you have gotten your factual information.

Shared Writing Activity

Gather students around the chart paper in the meeting area.

Distribute some of the books, articles, and web pages that you used during the unit.
Elicit from students the following information about a few sample sources.

The author’s full name

Thetitle of the book, article or web page
The place of publication

The name of the publisher

The copyright date

AN N NANEAN

Explain that the bibliography page needs to be listed in alphabetical order by author and the fact
that you must put the author’s last name first.

Example:
Doherty, Craig A. Thelroquois. Franklin Watts. N.Y. 1989

Fixico, Donald L. Urban Indians. Chelsea House Publications, N.Y. 1991

Electronic Sources

Explain to students that sometimes researchers write a separate webliography page but for our
project we will include web addresses in our bibliography page. These URL’s will appear after
the books and magazine list.

Example
WWW.iroguois.org

Groupwork
Have students work in groups to practice writing a bibliography page with five or six books,
articles and web sites.

12



Dear Parents,

Y our fourth grade students are currently working on a unit of study relating to the Eastern
Woodland Indians (particularly the Iroquois and Algonquains). The research activities involved
in this project will focus on the curricular areas of social studies, literacy, art and technology.
The children will also visit the Smithsonian National Museum of the American Indian. The
children will set up a‘museum’ in the classroom for parents and peers in order to display their
artifacts and reports. Y ou are encouraged to arrive with some questions and compliments for the
curators.

As an out of school assignment your child has been provided with a study guide that
incorporates literacy and the Internet. Http addresses have been provided where children can
find the information and answer the questions relating to the particular site. You as parents are
advised to allow children to work independently on this task and offer assistance when
necessary. You should not ssimply print out the information for your child to answer. He/sheis
gaining experience in using the Internet as a research tool. The Brooklyn Public library has
computers available for homework assignments seven days a week.

The entire report is due on . You should discuss a time management plan with your
child so that she/he is not overwhelmed with work on the week before the research is due.

Your child will aso be responsible for making one artifact at home relating to his/her table's
category. For example, table 1 might be studying the homes/family life. In this case your child
can make a cradleboard. Y our child should decide on one artifact and submit a signed index card
stating hig/her intention by . The artifact itself is then due on

Y our assistance in these matters would greatly enhance your child’s learning and we as fourth

grade teachers appreciate your cooperation.

Sincerely,

Fourth Grade Teachers

13



Irogquois
A Research Study Guide ntegrating Technoloyy

Origin of the Iroquois Nations
http://www.indians.org/welker/irognati.htm
Read the introductory paragraph and The
Five Nations on page 1.

Answer the following questions:

1.Name the tribes that became part of the
Iroquois Nation in 1390.

2.What did the Spirit of the Sky World give
to each tribe?

3.In your opinion, what does this myth
explain?

Read the Six Nations on page 1-3 and
answer the following questions:

1.What problem did the ducks solve at their
council?

2.What did the monsters of the deep solve at
their council?

3.According to this myth, what are the
things that represent good and evil?

4.How did each tribe get its name?

5.From the context of the reading what do
you think “superior” means?

6.Write your own myth to explain how
computers came to be.

Wampum: Answer the following
guestions using this website.

http://www.germantown.k12.il .us/html/woo
dland2.html

1.State three purposes for
wampum belts.

2.Go to another source and find
five more facts about wampum belts.

The Longhouse:
http://www.rom.on.ca/digs/longhouse/longal
ossary.html#onghouse

1.In your own words, describe alonghouse.
2.Use the information from the article
to draw alonghouse.

Clothing: http://www.lambertinc.com/indian
/woodland.html

1.What is awar shirt?

2.What can we learn about the Woodland
Indians from their summer vests?

3.How were beads used?

Hunting:
http://www.carnegiemuseums.org/cmnh/exh
ibits/north-south-east-

west/iroguois/in the forest.html

1.What animals were hunted?

2.How did the Iroquois hunt pigeons?

3.Go to another source to find five more
facts about hunting.

L egends
http://www.indians.org/welker/irogoral .htm
Read one legend/complete a story map.
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Song of the Hermt Thrush

An | roquoi s Legend

e —

Long ago the birds had no song. Only man could sing. Each day man greeted the rising
sun with a song. The birds, as they flew by, listened to the beautiful song and they
wished they too could sing. One day the Creator visited the earth.

The Creator walked around on the earth looking at all the things he had created. He
noticed, though, that there was a great silence. Something was missing.

As the Creator thought about this, the sun sank behind the western hills. Then he heard
the distant sound of a drum followed by the chanting of the sunset song. The sounds
pleased the Creator.

When the Creator looked around, he noticed that the birds were also listening to the
singing. "That's what's missing!" said the Creator. "Birds should also have songs."

The next day the Creator called all the birds to the great council. The birds came from
far away.The sky filled with flying birds and the trees and bushes bent under the weight
of so many birds.

The Creator sat on the council rock. The birds perched and became quiet. The Creator
spoke.

"Would the birds like to have songs and be able to sing as the people sing?" With one
voice, the birds replied, "Yes! Yes!"

The Creator spoke to them. "At tomorrow's dawn, fly as high in the sky as you can.
When you can fly no higher, it is there where you will find your song. The bird who flies
the highest will find the most beautiful song."

The next morning, all the Creator's birds gathered upon the land. Excitement spread
throughout the birds. One small brown thrush was not excited. He was perched next to
a great eagle. He looked at the strength of the eagle and thought to himself, "What
chance do | have of reaching the most beautiful song? This eagle is so great. | will
never be able to compete with a bird such as he."

The eagle, eager for daybreak, took no notice of the small brown thrush near him. The
thrush had an idea. The thrush flew to the eagle's head and quickly hid beneath his
feathers. The eagle stretched his wings. "With my great wings, | will surely fly to the
most beautiful song."”

15



At that moment, the first break of dawn appeared. With a great roar of wings, the birds
took off. The morning sky remained dark as so many birds flew up higher and higher.

The first bird found his song. He had flown so hard you could hear a hum coming from
his wings. The hummingbird song plainly calls, "Wait, wait for me." Next the cowbird
tires, and as he flies down to the earth, he sees other birds weaken and find their songs.

The sky began to darken once again. As the sun went down behind the horizon, only
the Eagle, the Hawk, the Owl, the Buzzard, and the Loon flew higher.

As daybreak came the next day, only Eagle, the chief of all birds, was left. He flew
steady and strong until the sun was halfway in the sky. He looked and saw he was the
only bird left in the sky. He began triumphantly soaring to the earth. The thrush awoke
from his sound sleep at the back of eagle's head. He hopped off the eagle's head and
began flying upward. The eagle saw the thrush begin his journey, but was exhausted.
The eagle could do nothing more than stare at him in anger.

The little thrush flew higher and higher. He soon came to a hole in the sky. Entering the
hole, he heard a beautiful song coming from the Spirit World. He stayed and learned the
song. When he had learned it perfectly, he took leave of that place and returned
anxiously to earth. He could not wait to share this most beautiful song with the others.

As he came closer to earth, he could see council rock, and he could see the great
eagle, Stagwia, waiting for him. All the other birds waited in silence for thrush's arrival
upon the earth.

The thrush, nearing the earth, nolonger felt proud of his song. He began to feel
ashamed that he cheated to find this song. He feared Stagwia, for he was the one
thrush cheated out of the song. He flew in silence to the deep woods. He hid in shame
under the branches of the largest tree. He could not proudly share his song.He was so
ashamed that he wanted no one to see him.

There you will find him even today. The Hermit Thrush never comes out into the open
because he is still ashamed that he cheated. Sometimes, he can't help himself, though,
and he must sing his beautiful song. When he does this, the other birds stop singing
because they know the song of the Hermit Thrush is from the Spirit World. That is why
the Hermit Thrush is so shy and that is why his song is the most beautiful song of all the
birds.

http://www.tuscaroraschool .org/legend.htm
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Many winters ago two giant mosquitoes appeared on either side of ariver. These giant creatures
were as tall as a good sized pine tree. As the Indian people paddled down the river in their
canoes, these giant creatures would bend their heads and attack them with their beaks. The
mosquitoes killed many people.

Knowing that these giant mosquitoes were waiting to attack any canoe that floated down the
river, the people began to shun this particular stream. It was then that these giant creatures
moved to other streams to seek their prey.

For awhile, it was areign of terror for the Iroquois who were great canoe travelers. They never
knew just when these giant mosquitoes would pounce out and devour them.

Finally, one day awar party was organized to seek out these creatures and to destroy them.
Twenty warriors in two great canoes floated down a river where they expected the mosquitoes to
be. In their hands, ever ready, they held their bows and arrows. Fastened to their belts were their
war clubs and hunting knives.

Suddenly, two shadows loomed over them and a giant beak pierced one of the canoes. Giving
their war cry, the warriors filled the air with many arrows. The battle was terrific! The giant
mosquitoes seemed to be everywhere at the same time. in alittle while, half the warriors had
been killed.

The remaining braves determined to die courageously. They hid behind trees and bushes. They
surrounded the mosquitoes who were unable to get them because of the thick branches. The
Iroquois buried many of their arows in the bodies of the two mosqguitoes. Finaly, after most of
the arrows had been shot and the supply had become low, the two mosquitoes fell to the earth.
They were covered with many wounds. Immediately, the warriors fell upon them with their war
clubs and, with powerful blows, they tore the bodies of the mosquitoes apart.

From the blood of the two giant mosquitoes there sprang many little mosquitoes and the air was
soon filled with them> These little mosquitoes, like their grandfathers, are fond of the taste of
human blood. They hate man for killing their grandfathers and are continually trying to get
revenge upon man for this reason.

This is how mosquitoes came to be. The battle took place on the Seneca River in New Y ork
State.

http://www.tuscaroraschool .org/mosguito.htm
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Corn Mother (Ponobscot)

When Closkabe lived oo Earth, there were no poople yot. One day a youth appeared and
called him “"Uncle, brother of my mother” This young man was born from the foam of the
waves, foam gquickened by the wind and warmed by the sun. The young man lived with
Gloskabe and became his main helper, After these two powerful beings had created all things,
there came to them a beantiful pirl. She was born of the dew and of warmth. “1 am love,” said
the matden. “| am 2 strength giver, | am the nourisher, | am the provider of men angd animals,
They all lowe me’” The youth marded her, they had children, and she became the First
Mother, Gloskabe taught the couple’s children how to live. Fle went away to live in the North
and he returned when needed.

The people increased and became numerous. They lived by hunting, bt the maore people
there were, the fewer animals they found. Starvalion came upan the peaple and First Mother
felt serry for them, The children came b her and said, "We are hungry. Feed us.” But she had
nothing to give them, and she cried. She lold themn, “Be palient. | will make same food.” But
she kept weeping. Her husband asked, “Fleow can 1 make you smile? How can | make you
happy?™ She answered, "There is only one thing that will stop my tears, vou must kill met”
could never do that,” said her husband. She told him, “You must or | will grieve forever,”

The husband traveled to find Gloskabe, to ask him what to do, Gloskabe told the husband to
do what his wite asked. 5o her hushand returnerd home. First Mather said, ““Tomorrow you

must Kill me, then let our sons spread my body over the earth. Afterwards, lake my bones and
bury thern in the middle of the clearing. Wait seven days and then come back to the
cleartng,”

So they ditd as she said, and after the seven days passed the husband and his children came
back 10 the place. They found the earth covered with tall, green plants. The plants were corh,
First Mother's bady, given so that the people might live and grow. They ate the cormn, but not
all of it; many kemels they put back into the earth. Where her bones were buried, they found
annther plant growing, They heard First Mather's voice telling them to, “Burn this up and
smoke it. It is sacred, [t will clear your minds, help your prayers, and gladden your hearts.”
First Mother's husband called the first plant, comn, and the second plant, tobacco. The hus-
band told the people to take good care of First Mather's body and breath, and to remember
her whenever they eat and whenever they smoke the sacred plant, She has given her life for
all of us ta live, but she is not dead. Through love she renews herself again and again hy
providing plants W cover the earth. .
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Woman Who Fell from the Sky

fromthe Iroguois Creation Story

In the beginning, in the Sky World, a pregnant wife asked her husband to fetch the delicacies she
craved. But she wanted the bark of aroot of the Great Tree in the middle of the Sky World,
which none were permitted to touch. Finally, however, he gave in, and scraped away soil to bare
the root of the Tree. Underneath was a hole, and as the woman peered down into it, she fell
through. The birds helped transport her as she fell, and the great Sea Turtle received her on his
back.

Here, on the Sea Turtle's back, she planted bits of the roots and plants she had brought from the
Sky World. And she walked across the turtle's back, planting, praying and creating the Earth that
we know as Turtle Island.

The woman who had fallen from the sky then had a daughter, who became impregnated by the
West Wind. While in the womb, the daughter's unborn twins began to quarrel about how they
should emerge, the left-handed twin refusing to be born in the usual way. Instead, he forced
himself out of his mother's left armpit, killing her as a result. The newborn twins then buried
their mother, who became Corn Mother, source of corn, beans and sgquash, the Three Sisters of
the Iroquois. From her heart grew sacred tobacco, used to send messages and thanks to the Sky
World.

The two brothers continued to compete with each other as they created the animals and plants,
and in the process, represented different ways of living. Right-Handed Twin created the beautiful
hills, lakes, blossoms, gentle creatures, Left-Handed Twin, the jagged cliffs and whirlpools,
thorns and predators. Right-Handed Twin was aways truthful, reasonable, goodhearted, and
"straight-arrow"; Left-Handed Twin lied, fought, rebelled and made "crooked" choices.

Because Right-Handed Twin created human beings, he is known as "Our Creator,” and "The
Master of Life." But Left-Handed Twin helped, and invented rituals of sorcery and healing. The
world they built included both cooperation and competition, lovingkindness and aggression.

After they finished their creations, the continued to compete in other ways - by gambling, by
playing lacross, then fighting with clubs. One day, grasping a deer antler, Right-handed Twin
finally prevailed, and killed his brother, throwing the body of Left-Handed Twin over the edge of
the earth. As a result, Right-Handed Twin rules day and the Sky-Worldand L eft-Handed Twin
prevails over night and the lower world.

Grandmother Skywoman was furious that Right-Handed Twin murdered his brother, and accused
him of wrongdoing. Angry, and believing that grandmother had always favored the errant Left-
Handed Twin, he cut off her head and threw it up toward the sky, where it became the Moon.
Then he threw her body into the ocean, where it became al the fish of the sea.

The Iroquois believe that both Left-Handed Twin and Right- Handed Twin are necessary for the

world to be in balance. During festivals, day activities honor Right-Handed Twin, and night
activities such as feasting, singing and dancing honor Left-Handed Twin. This tension and
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struggle for balance between the two brothers and principles of lifeis incorporated into Iroquois
festivals and cycles of life.

http://www.geociti es.com/~webwinds/'yupanqui/iroquoi sdreams3.htm#Sky
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Mohawk Games

: & "N F . 13 Boysplayed the "hoop and javelin" game, in which boys took turns
.' ' .-\‘ ~ trying to throw their javelin or spear through a small hoop rolled along
. W% . theground by another.
, o N

.,

Most children's toys and games involved role-playing: that is, girls
- doing things that their "mothers" and older "sisters’ would do; boys
doing what their " fathers,” "uncles" and older "brothers® would do. Boys role-played as hunters
and warriors using small bows and arrows, testing their skills by shooting at targets or small
animals and birds. Lacrosse, known to the Iroquois as "The Little Brother of War," also drew
upon and tested skills that would become important to boys in adulthood.

Girls played with cornhusk dolls, which prepared them for their important roles of life-givers and
"nurturers.” Field hockey or shinney may have evolved from games played by girlsin the
cornfields using their wooden hoes as "hockey" sticks, and any available rounded object, such as
astone or nut, as the ball.

Detail from The Village Model, A Mohawk Iroquois Village, ¢.1600. New York State Museum,
Albany, NY.
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The Iroquoi s Longhouse
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The Haudenosaunee people are known as "People of the Longhouse" because of the
style of houses they built. The longhouse could be 50 to 300 feet long and from 18 to 25
feet wide. The roof was arched and held up by bent poles. The walls were a framework
of poles and were covered with bark. There were no windows but there was an opening
for smoke from cooking fires to escape.These openings could be covered during rainy
or snowy weather.

Each longhouse was occupied by families of one clan. Often the door had a symbol of
that clan over it. Each family had a small amount of space. The family area was usually
on two levels much like bunk beds of today. The family slept on the lower level with
coverings of various animal skins. Their possessions such as pots, cradleboards, and
weapons were stored on the upper level.

The middle of the longhouse was like a hallway. Several fires burned in the open
spaces. Families often shared these fires.Storage areas within the longhouse were
important since the people lived in a climate with long, cold winters. Dried corn and
other vegetables were placed in a deep pit and covered with bark.

Outside the longhouse the women planted and tended to crops such as corn, beans,

and squash (the Three Sisters)as well as sunflowers and tobacco. The men hunted
deer and the women tanned and dried the hides for use in making clothing, moccasins,
and other useful items.

Each Iroquois village had many longhouses depending on the number of people in the

village. When an Iroquois couple married, they lived in the longhouse of the wife's family
clan. All property belonged to the Iroquois woman and the children belonged to the clan
of their mother.

http://www.tuscaroraschool .org/l ongdesc.htm
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