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Executive Summary

Parents, researchers, and policymakers are clear that teachers have more impact on student
achievement than any other school-based factor.! Yet not all schools have equal access to the
most effective teachers. High-needs schools that serve large proportions of economically
disadvantaged and minority students are least likely to recruit and retain teachers who are
experienced, National Board Certified or most effective in boosting student test scores.2 Thus,
high-needs schools are more likely to be beset with teaching vacancies in math and special
education,3 and much more likely to fill classrooms with out-of-field, inexperienced, and less
prepared teachers.4 The strong links established between student learning gains and effective
teaching practice suggest that the achievement gap might be better described as an effective
teaching gap. How do we close that gap and provide effective 215t century teachers to every
student?

The Obama administration’s American Recovery and Reinvestment Act of 2009, and almost $5
billion in Race to the Top funds, offer state and local policymakers as well as K-12 and higher
education stakeholders some unique opportunities. Through these programs, states and districts
could secure much needed resources to focus on identifying, preparing, and rewarding teachers
in ways that “elevate the teaching profession and help recruit and retain great teachers and
principals for underserved schools and communities.”s

This report and a set of associated papers from the Center for Teaching Quality and Ken
Futernick explore what it really takes to accomplish the goals of developing, supporting, and
retaining effective teachers. Drawing on a recent Teachers Network survey of 1,210 teachers
nationwide, as well as a wide array of related research, we find:

B Teachers whose students make the greatest achievement gains have extensive
preparation and experience relevant to their current assignment (subject, grade level,
and student population taught).

B Opportunities to work with like-minded, similarly accomplished colleagues — and to
build and share collective expertise — are also strongly associated with effective teaching.

B Accomplished teachers who have opportunities to share their expertise — and serve as

leaders (as coaches, mentors, teacher educator, etc.) — are more likely to remain in the
profession.
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B To teach effectively, teachers must have access to the people, resources, and policies that
support their work in the classroom. This includes: (1) principals who cultivate and
embrace teacher leadership; (2) time and tools for teachers to learn from each other, (3)
opportunities for teachers to connect and work with community organizations and
agencies that support students and their families outside the school walls; (4) evaluation
systems that comprehensively measure the impact of teachers on student learning, (5)
performance pay systems that primarily reward the spread of teaching expertise and
spur collaboration among teachers.

Our nation has the capacity to make sure every child in every high-needs school in America has
effective teachers. President Obama has called for our nation to “treat teachers like the
professionals they are, while also holding them more accountable.”® Doing so means not only
looking carefully at the research evidence but also listening to our most accomplished teachers
and acting on their advice. They are ready, as the President has suggested, to “lift up their
schools.”” Evidence from both a wide range of surveys and related research suggests strongly
that many, many teachers are ready to respond to the President’s call. It is time to hear their
voices and embrace their ideas for recruiting, preparing, rewarding, and supporting effective
teachers — ones that all of our students and families deserve.
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